Green Lane Primary Academy
English Policy 2021
Our Intent is to:
•
•
•
•

foster a life-long love of reading and writing right from the start for all children,
enable our children to confidently and precisely communicate both verbally and in writing,
ensure our children succeed in the next phase of their education,
improve children’s future life-chances, employment opportunities and raise aspirations for all.

READING
Early Reading
Phonics is taught daily from EYFS to the beginning of Y2 using systematic synthetic phonics. Children are taught as a
whole class, with high quality group or one-to-one interventions delivered to ensure that all pupils keep-up.
Letterland (validated by the DfE) is used as the ‘hook’ to support learning as children engage well with the
characters, stories, rhymes and songs. Letters and Sounds has been used as the basis of planning and progression.
As children progress to Phase 2 (some children will reach this in Nursery) they are given Phonics Bugs books to read
at home in line with their phonic knowledge. They move through Reception and Year 1 using this scheme until they
move solely to colour banded books in class libraries when they are fluent. Children in Reception take book banded
books home in addition to their phonics Phonics Bugs book, so that families can share these ‘real’ books and widen
children’s reading diet. (In Year 2 and for a small minority in KS2, children requiring further phonics support will have
access to the Phonics Bugs books.) In Nursery, all children are given a weekly picture book home reader from the
Summer term.
Children’s reading is developed through Guided Reading groups in Reception using sets of books that align to
children’s phonic knowledge. These include Phonics Bugs, Songbirds and Oxford Reading Tree. As children progress
more quickly in their reading of phonemes and common exception words (tricky words) they may be exposed to
words from higher phases than the class as a whole. Whilst we ensure children master their phonics knowledge, we
do not prevent children progressing at a faster rate than their peers if they are confident and able readers.
Referring to the existing Letters and Sounds, progression through phonics phases at GLPA is broadly as follows:
Nursery: Phase 1 and Phase 2
Reception: Phases 2 – 5
Year One: Consolidation of Phase 5, Phase 6

The structure of phonics lessons:
•
•

•

Recap previous learning – pacy and interactive
Teach new learning – using hooks, predominantly Letterland. Teacher models segmenting and blending.
Sound buttons support this. Teaching includes phoneme and word reading and writing with handwriting
also taught explicitly.
Practise and apply – reading and writing words and sentences. Dictated sentences. Extend through
independent sentences.

Children are taught a new phoneme each day and a new ‘tricky word’ weekly. In Year One this increases to a tricky
word every day.

Children have opportunities to practise phonics through continuous provision in EYFS, the focus of any activity being
on the integrity of the phonic development. In Y1, the classroom provides a phonics-rich environment.
All staff throughout school have access to refresher training to ensure fidelity to the school’s phonic scheme up to
and through KS2. New staff are given in-house training by English lead. All staff and volunteers pronounce ‘pure
sounds’ accurately; model segmenting/blending and use precise terminology consistently across the school.
Children read every day within whole class lessons, groups, one-to-one reading and through sharing whole class
books.
How we develop reading
From Year 1 to Year 6 all classes have whole class daily reading lessons. These lessons are based around carefully
chosen challenging texts from our GLPA Reading Spine. In these lessons, reading comprehension skills are taught
such as: retrieval, inference, predicting, summarising, comparison as well as direct vocabulary instruction. ‘Close
reading’ which is an approach from ‘Reading Reconsidered’ by Doug Lemov, develops children’s ability to read and
analyse texts. Sections of text are explored in detail i.e. focussing on individual words and phrases, as well as
considering patterns and themes at a chapter or whole text level. Pupils will also consider texts at a global level
whereby they can make connections and comparisons with other texts and cross-curricular information.
Close reading includes pupils undertaking contiguous reading (with the fewest interruptions possible as pupils read a
section or have a section of text read to them) and line-by-line reading (whereby the meaning and impact of
individual words or phrases are explored). Reading is taught through both extended and ‘short-burst’ reading
sessions throughout the week. Children may be asked to complete reading and related tasks as part of their home
learning.
Through frequent teacher modelling and opportunities for children to read aloud themselves, we enable pupils to
read with fluency, prosody (variables of timing, phrasing, emphasis, and intonation) and understanding.
Key Text Knowledge Organisers support children and parents in understanding the context and key vocabulary of
class texts.
These lessons centre around reading aloud, book talk and twice-weekly as minimum, written responses. This
learning is recorded in children’s Reading Response books.
Written work is centred on content domain questions so that children develop competence and confidence in
answering questions in a wide range of formats such as 3-mark developed answers, tick boxes, ordering etc.
Whilst most of the week is spent on studying class fiction, poetry is also taught from the school-wide spine. Nonfiction reading focusses on cross-curricular books that have been carefully chosen to support other areas of the
curriculum, predominantly history, geography, science etc. Other relevant and appropriately challenging materials
such as First News may also provide non-fiction reading opportunities. Again, there is a focus on direct vocabulary
teaching to support reading.
Children’s reading speed, fluency and stamina are also strengthened through silent reading, ‘speedy-reader’ grids,
synonym searches and so on.
Children’s oracy skills are developed through class discussion and reference to whole school ‘sentence stems’ which
are displayed in classes and used to scaffold and support learning to talk as well as learning through talk.
Children’s progress in reading is assessed and tracked through PM Benchmarking which assesses fluency and
comprehension skills. Progress onto the next level of colour-coded books is celebrated through certificates which are
sent home.
Phonics interventions which are aimed at keeping-up rather than ‘catching-up’ are delivered from EYFS to Lower Key
Stage Two, although in rare cases older pupils may require ongoing phonic support.
Inference interventions are also used to support groups of children in KS2.

Daily readers are identified to strengthen reading skills of children who need support to develop fluency and reading
for pleasure. Children who may not read sufficiently at home or who may not have opportunities for ‘book talk’ at
home will also be targeted.
Parents are expected to read with their child and staff support this home-school partnership through providing
phonics workshops and open-door reading lessons so that parents can see and then replicate the standards and
drive for reading. Home reading is expected a minimum of five times a week. This is monitored each week by class
teachers and rewarded through a termly visit to ‘Greenstones Book Shop’ for those who have read regularly at home
over the course of a term. Home reading is recorded in individual Reading Record books from EYFS to Year 6. This
record supports home-school communication, provides evidence of children’s reading habits and diet. As children
become competent readers, they are expected to record their own reading.
The school is extremely well-resourced with children having a wide range of books to chose from within class
libraries and shared areas. The main school library in KS2 houses books organised by topic such as: Animals, Space,
Religious Festivals, Famous Faces, PSHCE, Artists, Poetry, Black History and so on. A range of fiction and non-fiction
(including sets of books) is also organised by year group topics such as: the Stone Age, World War One and Two,
Ancient Egypt, Evolution and Rainforests.
Teachers ensure their knowledge of children’s literature is extensive and current so that they can promote reading
for pleasure in their own classrooms and across school.
Across the school, daily reading aloud by the class teacher is sacrosanct. Texts for reading aloud are chosen carefully
to ensure that they:
•
•
•
•
•
•
•

promote reading for pleasure,
widen vocabulary,
develop empathy,
provide a mirror for the children’s own life experiences,
offer a window to settings and people beyond their experience,
develop cross-curricular knowledge,
appropriately challenge.

Assessment and Monitoring
EYFS pupils are assessed using the Development Matters framework.
Pupils undertake the Phonics Screening Check (PSC) at the end of Year 1 and where children do not meet the
standard in Y1, again towards the end of Year 2.
The English Leader tracks progress in reading using Year 1 PSC (which is used at the end of Reception to ascertain
gaps and inform interventions in Y1).
Phonics development is assessed termly and tracked electronically to inform planning.
Progression through ‘real books’ using PM Benchmarking is tracked as a whole school to aid identification of the
lowest 20% of readers and address through targeted intervention.
Summative tests are utilised to inform planning and support teacher assessment. Reading is assessed and tracked
through year group RAGs (red, amber, green). These form the basis of pupil progress meetings which are held a
minimum of half-termly. NFER Reading tests used – Y3,4,5 x3 a year. Y2,6 use practice/past SATs papers. Gap
analysis informs planning.
Please see:
Letterland overview
Reading book bands overview
DfE Assessment Frameworks

The Reading Framework – teaching the foundations of literacy. DfE July 2021
The National Curriculum 2014
GLPA Reading Spine

SPELLING
When children have become secure in their phonic knowledge, they are taught spelling using our No-Nonsense
Spelling scheme. This is from Y2 to Y6. Within this scheme are medium and short-term plans which ensure
appropriate year group coverage of the National Curriculum as well as multiple opportunities to revisit spelling
patterns, rules and lists of words from previous year groups. Children have specific year group spelling lists from
which weekly words are given to practise at home and then apply in the classroom. Teachers monitor pupils’
progress through weekly sentence dictation. Children’s individual gaps from prior year’s spelling lists are highlighted
and shared with parents. These are practised and tested in class regularly.
Children are taught a wide range of strategies to enable them to learn spellings. These include pyramid words,
speed-spelling, mnemonics, rainbow words, LACAWAC (look and cover and write and check). All spelling activities
and direct vocabulary instruction are recorded in children’s Spelling Journals. Children also have access to Spelling
Shed in order to practise their spellings. Spelling games are used as hooks to motivate and consolidate spelling and
can be used within discrete spelling lessons as well as quick activities over the course of the week.
Children in KS1 and KS2 have their own Spelling Bank books to refer to. Class libraries contain age-appropriate
dictionaries and thesauruses in addition to Phonic and Etymological dictionaries.
The meaning of words is taught at the point of spelling.

Please see:
No-Nonsense Spelling
Year Group Spelling Lists
The National Curriculum 2014

WRITING
Children are taught to write for four primary purposes: to entertain, to inform (KS1) and in addition to persuade and
discuss (KS2). Discrete Grammar, Punctuation and Spelling (GPS) lessons are reinforced and applied through
children’s independent writing the main outcomes of which are set out in year group long-term writing plans. These
plans set out the purpose and stimulus for the writing outcome. Key class texts (from the GLPA Reading Spine),
cross-curricular learning, visits and other experiences serve as hooks for writing. Over each year, pupils will write a
range of fiction, non-fiction and poetry with audience and purpose clearly in mind.
Pie Corbett’s Talk for Writing forms the basis of the school’s approach. Children learn to speak a text before reading
or writing it. With secure understanding and content, children use imitation in order to practise their writing skills.
This then moves to innovation and independence as appropriate. Text maps and boxed-up plans support children in
rehearsing their text orally, imitating it in writing and planning and organising their writing. As children move to Year
5/6 they become less reliant on Talk for Writing.
Teachers explicitly model writing for children, in order for children to understand the thought processes involved
and shared writing is also a regular feature of classroom practice.
Children are taught the distinction between proof-reading and editing using COGS and ARMs are a hook. (Capital
letters/organisation/grammar/spelling and add/remove/move/substitute.) Each aspect is taught explicitly and
applied in writing lessons.
Alan Peat’s ‘Exciting Sentences’ are taught progressively from Year 2 as a hook for explicit GPS instruction. Children
are taught to use the sentences as models for their own writing.

Jane Dallas’ ‘It’s Only Words’ approach supports explicit vocabulary teaching.
The teaching of composition and effect, and the use of secure GPS is integrated in the approach: Read as Writers.
Write as Readers. Opportunities for consolidating learning, illustrating examples in reading and writing lessons are
maximised.
All writing, including cross-curricular extended writing, is recorded in children’s Writing books. They have frequent
opportunities to respond to their teacher’s feedback; peer and self-assess their writing and to draft and edit work.
Cursive handwriting is taught progressively from Year 2 after children have developed a sound pencil grip and
become confident using the correct letter formation. Pre-cursive handwriting has been previously taught from EYFS
and so this means that the school is in a period of adjustment from the old to new policy.
Working Walls in classrooms provide age-appropriate and relevant scaffolds for writing such as: key vocabulary,
boxed-up plans, modelled and shared writing, ‘magpie-d’ words and phrases, as well as elements of GPS which are
specific to the particular writing outcome being developed.

Assessment and Monitoring
EYFS pupils are assessed using the Development Matters framework.
Writing is assessed and tracked through year group RAGs (red, amber, green). These form the basis of pupil progress
meetings which are held a minimum of half-termly.
Writing is subject to regular informal writing moderation between year group colleagues in addition to moderation
with SLT and external moderators.
Writing is marked through ‘feedforward’ comments, which are meaningful and timely and ensure impact following
extended writing. Yellow and green highlighters are used to identify areas to improve and successes against a
lesson/unit learning objective and/or the age-related expectations. Teachers use only 2 codes - spelling and
paragraphing. Children respond to the teacher’s marking by using purple ‘polishing’ pens. Teachers then follow this
up to ensure impact and accuracy.

Please see:
Alan Peat Progression
Talk for Writing – A Complete Guide
English Vocabulary, Grammar and Punctuation Appendix 2
English Glossary
DfE Assessment Frameworks
The National Curriculum 2014
Handwriting Policy Sept 2021

ORACY
Learning to speak and listen underpins children’s development across the school and our curriculum. Language for
Discussion sentence stems are displayed in all KS1 and KS2 classes for children to refer to. These scaffold children’s
talk and along with explicit teaching of Tier 2 vocabulary across the curriculum.
All staff are expected to model good levels of speech, so that children are able to replicate Standard English in their
writing in addition to becoming aware of what register is appropriate for particular purposes and audiences.

The school uses Votes for Schools as a hook for debate and discussion in KS1 and KS2. Each week, a particular
question is introduced in assembly and then followed-up in class. These questions cover a huge range of relevant
and thought-provoking issues including British Values, World News, Religion, Politics, PSHCE etc. Before children
make their vote, which is compared nationally, they have the opportunity to practise their listening skills and apply
language for discussion.
Children have a variety of opportunities across the school year to rehearse and perform for an audience. These
include, class assemblies/presentations, plays for parents, readings at the local church and poetry recitals and
competitions. The school also takes part on debates across local schools and schools within Delta.

PHONICS SCHEME
Nursery
Phase One of Letters and Sounds – see Handbook for teaching sequence of all 7 Aspects

One sound per week is taught in the following order:

Characters from Letterland, with their stories and songs, are used as the hook to introduce these phonemes

The f & ff sound |
Phase 2 Phonics | f
words | ff words BBC Bitesize
BBC Bitesize

For correct pronunciation: https://www.youtube.com/watch?v=UCI2mu7URBc
Phonics Bugs

Revisit and review
Practise previously learned letters
Practise oral blending and segmentation
Teach
Teach a new grapheme
Teach blending and segmenting
Teach one tricky word
Practise
Practise reading and/or spelling with the new grapheme
Apply
Read or write a caption, with the teacher, using one or more common exception words and words containing the
new grapheme

In Reception 4 one set of graphemes is taught per week in addition to one common exception word (‘tricky’
word).

Reception
PHASE 2

I

the

go

to

The f & ff sound | Phase 2
Phonics | f words | ff
words - BBC Bitesize

into

BBC Bitesize

Phonics Bugs

When children have covered Phase 2 (excluding digraphs) they will be able to access Songbirds books:
Stage 1
Top Cat - mctpao
Sam’s Pot – smctgpao
Bob Bug – rldbfhiusmctgpao
Dig Dig Dig - rldbfhiusmtgpaon

ORT Read with Biff, Chip and Kipper
all Phase 2 sounds
Biff’s Wonder Words
Chip’s Letter Sounds
Floppy’s Fun Phonics
Cat in a Bag – a,i,u
I am Kipper
The Red Hen – e,i,o,a,s

PHASE 3
4 phonemes per week plus two ‘tricky’ words
he
she

jelly

yellow

volcano

zoo

witch

fox

Bitesize

Queen carries her
umbrella with her.
Qu. queen

me
be

fizz
you
are

chick

shell

teeth

singing
was
her

train

bee

tight

road
all
they

star

torch
my

nurse

owl
Revision

The ure sound | Phase 3 Phonics |
ure words - BBC Bitesize

Pure, manure

hair

farmer

Phonics Bugs

Songbirds
When children have covered Phase 2 + the following from Phase 3
Stage 1+ v,w,y,z
Zak and the Vet
Mum Bug’s Bag

Stage 2
Miss! Miss!- ll ss ff zz
Doctor Duck – ng ck x qu

The Big Match
Stage 2 Phase 2 +
The Odd Pet - j, v, y, z

Stage 2 Phase 2 +
Singing Dad - ng ll ff sh ch th
This and That – sh ch th

Stage 3
The Snake and the Drake- ai

Stage 4
The Deer and the Earwig – ear

ORT Read with Biff, Chip and Kipper
A Yak at the Picnic – ck, k, y, u, j
The Fizz-Buzz – z, s, f, j, zz

PHASE 4
bl
blackberry
dr
dragon
gr
grass
pr
pram
sk
skull
str
straw
-ft
gift

br
brush
fl
flag
sm
smile
sc
scarf
sl
Slug
thr
thread
-lk
milk

cl
clown
fr
frog
sn
snail
scr
screw
sp
spoon
tr
tree
-lp
Help

cr
crown
gl
glasses
pl
plane
shr
shred
st
starfish
tw
twig
-lt
belt

said

-mp
lamp
-nt
tent
-xt
text

-nch
bench
-pt
erupt

-nd
hand
-sk
mask

-nk
sink
-st
nest

there
were
what
when
out

Phonics Bugs

Songbirds
Stage 2
(‘consonant clusters’ i.e. sw, st, sp etc)
Splash and Squelch
The Shopping List

have
like
so
do
some
come
little
one

Stage 3
The Scrap Rocket – consonant clusters
The Trunk and the Skunk
Gran is Cross

PHASE 5 – Reception/Year 1
oh
their

crayon

house

leaf
rescue
(sounds like you)

Mrs
Mr

(sounds like too)
newspaper

people
their

key

called
looked

dolphin
toe

Revision

Split vowel
digraph

(sounds like too)

even
Flute
(sounds like you)

bike
Treasure
vision
zh

bone
Revision

Phonics Bugs

Songbirds
Stage 2
Fish and Chips – sh ch th wh

Stage 3
No Milk Today – ee, ie, oe, a, ue, oo, ow,oi
Tadpoles ee ie oe ai

Stage 4
Spike Says – ie, igh, y, ie, i-e, i
Queen Anneena’s Feast -ee, ea, y, e
Jack and the Giants -ure,ea,e,ow

PHASE 6 – Year 1

NB – books listed from Phonics Bugs, Songbirds and ORT are examples only

